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(Schlug ftatt Fortfekung.) 

PBapjt Leo hatte e fich in den Kopf gejekt, von Raijer Karl die 
{hone Stadt Ferrara 3u erlangen, und war enticdlojjen, falls ihm 
die Stadt nicht qutwillig abgetreten wiirde, jie mit Gewalt an fic 
gu bringen, felbjt menn Rarl dariiber Krone und Leben verlieren 
follte. Nun begann da8 gewohnte romijcde Doppeljpiel. Dem Raijer 
gratulierte der Bapit gu jeiner Wahl mit den Worten: ,,Der Herzens- 
fiinder, der alle Geheimnijje fennt, wei, mit welder Herzensfreude 
wir aufgejubelt und dem Geber aller Gnade gedanft haben.“ Wuch 
an Lobjpriicden wie an Ermahnungen, jein Seelenheil wohl 3u beden- 
fen, lies Leo e3 nicht feblen. Aber an demjelben Tage (23. Suni 
1519) judte er den Gejandten von Venedig fiir einen Krieg gegen 
den ,teuerften Sohn” gu gewinnen. ,Wir miiffen ihn gleid an- 
greifen”, meinte er, ,und ifn nicht erjt 4u Atem fommen I[ajjen. 
Sch wiirde ihn in Flandern, Navarre und in Ojterreid) angreifen 
und in jolde Not verjegken, dabR er nicht wiikte wohin.” Sur jelben 
Beit half er die Unrube in ssanenis {chiiren und verhandelte mit 
Srantfreid) gegen Karl. 

Natiirlich blieben dieje mnirigen de8 Papjtes dem faijerliden 
Hof nicht verborgen, und die faijerlicen Rate Chievres und Gattinara 
faben fic) daber nach einem Mittel um, diejem Treiben, wo moglic, 
gu fteuern. Gin foldes Mtittel fanden fie in dem Mtdndh von Witten- 
berg. Da der Papjt ein groperes Snterejfe an der Unterdriicung 
der Lutherjden Bewegung hatte alS der Raijer und er ohne Reichs- 
Hilfe gegen den Reger nidt$ ausrichten fonnte, jo befdhloB man, die 
Verlegenheit de3 Papites gu benugen, um ihm Rongeffionen in der 
allgemeinen Politif abjgufaufen. Luther jollte alfo einjtweilen als 
Daumjfdraube benugkt werden, um der Rurie Sugejtandniffe abgu- 
preffen, die diefe ohne die Rlemme, in die fie durd) den Monch ge- 
raten war, niemals bewilligt hatte. Daher die pliglidhe Wufforderung 
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an den Rurfiirften, Quther nach Worms gu bringen. €8 ging aljo 
nad) der befannten Melodie: ,Wie du mir, fo ich dir.” 

Bon alledem wufte Wleander nichts, und Caracciolo, dem die 
politijden Gejdhafte anvertraut waren, biitete fid, feinen gefdwabigen 
und anmaplicden Rollegen in die Gebheimniffe einguweihen. Daher 
die Riage WAleander$, e$ gehe mit feiner Sade ,aus unbefannten 
Griinden” riicfwarts. 

Dem Rurfiirjten fam die Wufforderung, Luther nad Worms 
3u bringen, hidjt ungelegen. ach feinem Wunjde follte die Streit- 
jade dem Ergbijchof Greifenflau von Trier zur Schlidtung iiber- 
tragen und dann, wo moglid, gang in der Stille beigelegt werden. 
30g aber Luther mit ihm in Worms ein, dann war es mit jeiner 
Rolle, der eines Unparteiijden, vorbei, und einerlei, ob er den Mond 
{chiigen oder prei8geben wiirde, in jedem Fall wiirde er fic) den Sak 
der einen oder der andern Partei gugiehen. DeSwegen jchrieb er 
am 20. Dezember von Wljtedt aus an den RKaijer und bat ibn, ,,3u 
diejem mal gnediglic&h 3u verfdonen, mic) 3u beladen, Luther mit 
mir gen Wormbs 3u bringen”. 

Dod Friedridh$ Sorge war unnodtig; denn in Worms hatten 
fic) die Dinge ingwijden gang anders geftaltet. Wnfangs Dezember 
war Rarl dort angefommen, und Wleander madhte fic) nun wieder 
an die Perfor de8 Monarden; denn mit den faijerliden Raten 
fonnte er nicdjtS anfangen. Wm 14. Dezember, 11 Uhr abends, hatte 
er eine Unterredung mit dem Raifer, deren Rejultat war, dak der 
Nunzius eingeladen wurde, am nachjten Morgen friih jeine Sade 
dem deuticen StaatSrat vorzutragen. Bum erjtenmal jah WAleander 
fich hier den deutiden Fiirjten gegeniiber, denen er in einer andert- 
halbjtiindigen Nede jeine RKlagen gegen Luther vortrug. Bor allem 
nahm er uther8 Bud) iiber die babylonijde Gefangenfdaft der 
Rirde vor. Er jtellte den Mtonch dar als einen neuen Ytohammed, 
dem Ronfubinat, Bigamie und Polygamie gang felbftverftandliche 
Dinge jeien, und fuchte mit allerlei neuen, bejonder$ aber alten Dofu- 
menten 3u beweijen, daB LutherS Lehre, die alte Rirde habe iiber- 
haupt feinen Papft gefannt, falfch fei. Bon den Werfen der neueren 
Theologen und Defretijten will ja der Hund durchaus nichts wijjen, 
fondern verjpottet fie alle und vertwirft fie al$ verdadtig.” Ferner 
berichtete er nad) Rom: ,,Der deutiche Staat8rat war gunadjt gang 
verbliifft und empfand die lebhaftefte Genugtuung gegeniiber den 
Behauptungen jeneS Schurfen.” Yun hielt der Romling die Beit 
fiir gefommen, von dem StaatSrat ein Mandat gegen Luther 3u 
fordern. ber gerade in dem MWugenblic wurde der Rat zum Raijer 
bejchieden, um iiber eine andere UAngelegenheit 3u beraten. 
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Weander, der in Beldheidenheit niemals Gejdhafte gemacht hatte, 
fehlok fic) ohne meiteres den Fiirjten an und folgte ihnen in Ddie 
faiferlidjen Gemader. Nadhdem die Verhandlungen dort gu Ende 
gefommen waren, nahm er den Gropfangler Gattinara vor. Dariiber 
beridjtete er: ,,3c) hatte eine Unterredung mit Gattinara, der immer 
nod) die wunderlide Sdee verfodt, dak e§ angezeigt fei, Luther auf 
den Reichstag fommen gu fafjfen. Sch erflarte, dak auch ich damit 
einverjtanden jei, borausgefekt, dak Luther widerrufe, was er jedod, 
foviel ich jehe, bei der Groge jeines Socdhmuts und Ehrgeizes in alle 
Ewigfeit nidt tun wird. Wenn er nun aber nicht widerriefe und 
wegen jeines Geleitsbrief$ nicht beftrajt werden fonnte, jo wiirde da 
fittliche Urteil der Welt verwirrt und jeder gu der Meinung verfiihrt 
werden, dap er mit feiner gottlofen Lehre im Redjte geblieben fei. 

“Darum aber wiinjden die Vutheraner fehulidjt da3 Ericeinen ihres 

Mohammed und predigen jdon von allen Dadern, dak er fommen 
werde und Wunder tun. Wenn eS fich mit der mir vom Papfte 
iibertragenen Mijfion vereinbaren lieBe, und nur mein Itame dabei 
Gefabr liefe, wiinfdhte ich bet Gott nichts jo jehr, alS mich mit diejem 
Satan 3u mejjen.” Und der Mungius erreichte feinen Swed. Wm 
17. Dezember wurde die Mufforderung vom 28. November wider- 
rufen unter dem Vorwand, dak die jeh3zigtagige Frijt nunmebhr ab- 
gelaufen fei, Luther fic) nun auch de jure- im Bann bejinde, und 
,yaud) an welcen orten und enden er fommt oder ijt, da3 dajelbjt 
bapjtlic) Snterdift gehalten”. Die Papjtlicen hatten feine Xhnung 
davon, welchen Gefallen fie Friedrich dem Weijen mit diefem Wider- 
ruf erzeigten. 

Weander hatte aljo einen Sieg errungen iiber die faijerlicden 
Rate, und nun galt e8, denfelben auszunugen. Wm 29. Dezember 
wurde ihm in einer Sigung de$ faijerlicden StaatSrates zugejtanden, 
dab der Raijer nun doch von fic) aus ein Mtandat gegen Luther 
erlajjen jolle. Der Ergbijdof von Maing wurde beauftragt, e§ aus- 
gufertigen. %Wlbrecht aber fchob die Sache auf die lange Bank und 
{chien feine Luft gu haben, etwwa8 gegen den Mtond 3u unternehmen. 
Mus Mngt vor dem Ausbrud) eines Wufjtandes oder vor WAngriffen 
Sidingens liek er den Wuftrag liegen, und mit der Ankunft des 
Rurfiirjten von Sachjen gewann die Lage jofort ein fiir Wleander 
fehr unfreundlides Gefidt. 

Mm 5. Januar 1521 hielt RKurfiirjt Friedrich der Weije jeinen 
Eingug in Worms und wurde von dem Raijer mit groken Ehren 
empfangen. €8 wiirde un$ hier 3u weit fiihren, pon den Sorgen 
deS alten, bedadhtigen Herrn um feine Gejundheit wie aud) um jeinen 
Geldbeutel 3u reden. Much miiffen wir e8 un$ verjagen, von den in 
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dem iiberfiillten Worms herrjdenden unfideren und unmoralijden 
Suftanden gu beridten jowie pon den uneridwinglid hohen Lebens- 
mittelpreijen trog der ,,frommen Suden” in Worms. Unmittelbar 
nach jeiner Wnfunft hatte der Rurfiirft eine Unterredung mit dem 
Raijer, wobei er wieder jeine frithere Bitte um neue und unparteiijde 
Richter fiir Luther vorbradte. Rarl gab feinem lieben Ohm die 
yanadige BVertroftung, daR Vuther gehdrt und unbewaltigt bleiben 
folle”. Die Rimlinge merften denn aud) bald, wo der Wind her- 
webte, und ridteten fich danad ein. Davon fchreibt der Rurfiirjt 
am 16. Sanuar an feinen Bruder: ,,€w. Liebden wollen jeiner Lieb 
fagen, dak man alle Tage, alS id) bericht werd, wider Doctor Mar- 
tinu8 Rat hallt, ihn in Bann und Acht gu thun und auf das hodhfte 
ihn 3u verfolgen. Das thun die mit den rothen SHiitlein und die 
Romer mit ihrem Anhang. Gonjt fein aud viel Leute, die ihm 
Gute$ génnen. Gott fiige nach jeinen Gnaden gu unjerem Beften.“ 

Mit der Wnkunft de Rurfiirjten erwartete man aud) die Er- 
Offnung de8 ReidStags. Wber damit hatte e3 nocd) gute Weile; denn 
die Fiirften fonnten fich nidt einigen iiber die Rangordnung der Sige. 
WS eine Cinigung nicht 3u erreichen war, blieb fein anderer Mu3- 
aleid) al8 der, dak bet der Erdffnungsfeier am 28. Januar die Fiirjten 
und Grafen jtanden, fonjt ware der ReidStag iiberhaupt nicht zujtande 
gefommen. MWuf diefe Weije war der erjte Monat bereits verftrichen, 
ohne dah die Gefchafte auc) nur in Wngriff genommen worden waren, 
fehbr 3um BVerdruk Friedrid$ de3 Weijen, der fajt in jedem Briefe 
gujammenrednet, wieviel taufend Gulden ihn diefer Reichstag nun 
fdon gefojtet habe. 

Die Frage, die allen Deutiden wie auch den Romlingen fo jehr 
am Serzen lag, fam jedod fiir8 erfte nicht gur offentliden Berhand- 
lung. Defto eifriger wurde aber auf beiden Seiten in der Stille 
gearbeitet. Wleander hatte eingefehen, dak er doch die Sache nicht 
allein fiihren fonnte, und hatte fic) nad Hilfe umgefehen. Diefe 
war aber bei den herrjdenden Umitanden nicht fo billig gu erlangen. 
Der Nungius durfte daber fein Mtittel jdheuen, da feiner Angelegen- 
Heit forderlid fein fonnte, und er war in diejer Beziehung durdaus 
nidt wablerifch. Er beftach die Liirhiiter mit Geld, die Rlerifer mit 
Pfriinden, die Bifdhsfe mit Ausfidten auf Privilegien und roten 
GHiiten und die Fiirfter mit papftliden GSandjdreiben und politijden 
Wngeboten. Selbjt ein geborner Gude hatte e8 nicht arger treiben 
fonnen. Bon Rom aus wurde er reidlid) mit Geld und gnadigen 
Handjdreiben verjehen. Wor allem aber ftdherte er fich die Dienjte 
de8 faijerliden Beidtvaters Glapion, und diefer frangofijdhe Frangis- 
faner fpielte denn aud bald in der Lutherfden Sade eine hodft 
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merfiwiirdige und gweideutige Rolle. Aber Wleander Lobt ifn in 
jeinen Bericdhten und ermahnt Rom, den Mann ja gut gu behandeln. 
Er weijt darauf hin, dak da8 Wort de$ Beidhtvaters fiir die fejte 
Haltung de$ Raijers viel, ja fajt alles bedeute, und daB Karl in der 
Lutherjden Sache handeln werde, je naddem ifm von dem BVeidht- 
pater das Gewijjen gejtarft werde. Dak Karl von diejer Zeit an 
eine fo merfiwiirdige Furdt vor dem Snterdift bewies, das iiberall 
folgen follte, wohin fic) der fekerijde Mtinch begab, war direft auf 
den Cinflug Glapions gzuriicfgufiihren. 

Wahrend nun den Pralaten alles daran lag, den Grundfag 
aufredtzuerhalten, dak weder dem Raijer nod) dem Reichstag da 
Recht gujtand, fic) gum Richter aufsuwerfen iiber einen vom Papft 
Gericdteten, fam e3 den Lutherijden vor allem darauf an, fiir den 
Luther ein neueS Verhor vor unpartetijden Ridtern 3u bewirfen. 
Man fah aud) auf rdmifdher Seite ein, dak man dem Rurfiirjten, 
dem Rarl jeine Raijerfrone verdanfte, einige Entgegenfommen 
{dhuldig jet, und mar daber geneigt, dem Ptond ein neues Verhor 
gu gejtatten, aber nicht gu Worms. Glapion war bereit, die Sache 
gu itbernehmen. Dem gefdmeidigen Frangojen jdien die$ ein diplo- 
matijder Mtittelweg aiwifden dem ftrengen Berbot de3 Papjtes, 
Luther auf dem ReidStag gu vernehmen, und der jtarrfinnigen 
Weigerung deS Sachjen, ihn ungehirt gu verdammen. Da diefer 
Plan der Ynjtruftion Wleander3 guwiderlief, hielt er fich fern davon, 
tat aber auch nidt8, ifn ju verhindern. 

Der RKurfiirjt beauftragte feinen Rangler Briicf, mit dem Fran- 
3isfaner gu verhandeln; er felber hielt fic) auber Schupweite. Mlle 
Verfude de8 Barfiiker$, an den Fiirften 3u gelangen, jdeiterten. 
Die Verhandlungen gwijden Briic und Glapion gogen fic) mebhrere 
Tage hin. Der Veidtvater zollte dabei Luther hohes Lob und pries 
in allen Tonarten die Gelehrjamfeit und den Cifer de$ Mtdndhes fiir 
eine Reformation der Rirde. Nur da8 Buch von der babylonifden 
Gefangenjdaft hielt er fiir fehr anjtépig und meinte, daS miiffe 
Luther, fallS er e$ wirflich jelber gefchrieben habe, guriicnehmen. 
»€r fonne aber nicht glauben, dak Bruder Martin fic gu dem Buch 
befennen wiirde; denn eS fei ja aud fein Stilus und die Sdicflicfeit 
Ddarinnen nicht wie in jeinen andern Sdhriften. Ob e$ aber auch 
fein. Buch ware und er fich dazu befernnen follte, jo fonnte er [ Gla- 
pion] fic) denfen, da8 Bruder Martin durdy die Bulle gu Zorn 
bewegt und jold ein Buch in einem hikigen Zorn gemacht hatte. 
Dod) feine Wunde ware fo grok oder Hoje, e3 ware eine Argnei 
dagu, dadurd fie geheilt werden moidte.” Wuf Wunjd legte Glapion 
35 Gate vor, die Quther guriicnehmen miifte. Briicf ertwiderte, 
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dann blieben nod) immer die von der Bulle verdammten Sage, die 
der Papft vor dem Erjdeinen de3 Buches von der babylonifden 
Gefangenjdaft der Rirde verdammt habe. Dieje Angelegenheit, 
meinte Glapion, liefe fich leicht ordnen; nehme Luther nur dies 
Buch guriic, fo fonne ihm der Papjt in betreff der von der Bulle 
perdammten Sage ein neueS Verfahren bewilligen, und der ganze 
Handel wiirde jich bald jclichten lajjen. Luthers Thejen gegen den 
Whlak jeien gu preijen gewefen, und e§ feien nicht viele Gelehrte, 
die ihm nidt darin Beifall gegeben Hatten. %Ullen jeinen Schriften, 
mit MuSnahme de8 Buches von der babylonijden Gefangenjchaft, 
fonne Bruder Martin einen fatholijdhen Sinn unterlegen, und wenn 
er befenne, dak er feine Biicher im fircdhliden Sinn verjtanden haben 
wolle, fo fiele da8 ganze Verfahren gegen ihn hin. Glapion fdlug 
nun vor, gang im geheimen mit Quther gu verhandeln und alle dffent- 
iden Di8putationen 3u vermeiden; denn durch die lekteren wiirde 
die Reformation nur gehindert werden. DeSwegen jolle man in der 
Stille eine Deputation nad Wittenberg jcicen. Cin neues Verhor 
und unparteiijde Ridter diirfe man feineSwegs dem Bruder ver- 
weigern. . 

Wherdings haben dieje Verhandlungen gu nichts gefiihrt; denn 
Briicl durdhicdhaute da8 Sntrigenjpiel de3 Barfiiker$, deffen Biel auf 
folgendes hinauslief: Wiirde Luther auf Anordnung de$ Rurfiijten 
por ein Schiedsgeridt geftellt werden und, wie e§ nicht anders 3u 
ertwarten war, fid) weigern 3u widerrufen, dann wiirde Friedrich 
moralijd gejwungen fein, den Mond fallen gu laffen und dem Ver- 
fahren gegen ibn freien Qauf gu lajjen. Der Rangler riet daher 
feinem SHerrn, fic) auf diefe Verjuche nidt eingulafjen, was den 
Neigungen Friedrid$ denn auch am beften entiprad. 

Sn begug auf Glapion ware nod 3u bemerfen, daly derjelbe 
Sranzisfaner, der fic) dem Rangler Briic gegeniiber al$ Freund und 
Bewunderer Luther$ aufipielte, fich gur felben Zeit eine ganze Anzahl 
Ropien der Bulle ,,Exsurge~ von Yom fommen lief, um fie in 
feinem Orden gu verbreiten. — Much mit der Schrift von der baby- 
fonijden Gefangenjdaft, von der Glapion jo fonderbare Reden fiihrte, 
hatte e8 eine eigene Bewandtni8. Wleander hatte fid) namlid in 
die Sdee verbifjen, nicht Luther, fondern Era8mus fei der BVerfaffer 
diefes Buches, und Luther habe e8 nur unter feinem Namen aus- 
gehen fafjen. Dem MNungius lag nun alle3 daran, der Sache auf 
den Grund gu fommen und fich an jeinem friitheren Freund und 
jegigen Feind gu raden. Ronnte er nadweijen, dak die Babylonifa 
pon Erasmus herjtammte, dann war e3 um diefen gefdeben. 

Sn Rom war man indes 3u dem Entfchluk gefommen, die Sache 
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gegen Luther energijder gu betreiben. Da der Ptond) die ibm in 
der erjien Bulle gewabhrte fechgigtagige Frijt unbenukt hatte ver- 
ftreidjen Lajjen, jo liek man jegt die gweite Bulle [o3, und an den 
Raijer erging ein Schreiben, in dem er aufgefordert wurde, ernjtlic 
gegen den Reker vorgugehen. Wuf der andern Seite fam man dem 
Raijer politijd entgegen, um ifn gum Bollzuq der Bulle geneigter 
3u madjen. - Sn dem Streite iiber die fpanijde Snquifition namlid 
gab Leo nach und verficerte, dak diejes Ynijtitut der weltliden Madht, 
aljo dem Raijer, gehire und nidt der Rurie. Beide Schreiben wur- 
den dem Raijer an demjelben Tage iiberreicht. 

AWleander hielt e3 nun fiir an der Beit, gang energijch die Er- 
lajjung de8 am 29. Dezember befdhlojjenen Wtandats gegen Luther 
gu fordern. Wber die Mtinijter machten wieder Ausfliidte. Sie 
wollten namlicd ihren Haupttrumpf gegen den PBapjt nod nicht aus 
der Hand geben und bejtanden darauf, guerjt die Sache den Standen 
porgulegen. Sdbhlieblid) einigte man fich dabhin, daR das papijtlice 
Sdreiben am 13. Februar dem Reicdh$tag vorgelegt werden jollte, 
und dap unmittelbar darauf Wleander Gelegenheit geqeben werden 
follte, jeine Strafantrage gegen Luther 3u jtellen und gu begriinden. 
Und nun folgte denn an dem genannten Tage die groke WAichermitt- 
wodrede Meander, der Glangz- und Hodbhepunkt jeines Veben$. End- 
lid) wurde ihm Gelegenheit geboten, mit jeinen Rednergaben vor 
Raijer und Reich gu glangen. Drei Stunden lang hat er gejprocjen, 
und gwar, wie er felber berichtet, jehr jdnell, um daS Nachjdhreiben 
gu verhindern. reilic) Friedrid) der Weije hat ihm feine Freude 
und feinen Triumph wieder teilweije verdorben, namlid) dadurd, dab 
er der Sikung fernblieb, woriiber Wleander jich gewaltiq argerte. 
Der Kurfiirjt jandte aber feinen RKangler Briicf mit 3wei Schreibern, 
die mit flinfer Feder die Rede nachjdjrieben. Dod) was hat denn 
der groke Mtann gejagt? Wer eine griindlide Darlegung und Be- 
. Tpredung der fo hochernjten Sache, bet der e8 fich um Gottes Wort 
und der Seelen Geligfeit handelte, erwartet hatte, jah fic) bitter 
enttanjdt. Weander war vor allem darauf bedadt, durd feine 
oratorifden Leiftungen Cindrucf 3u maden. Pathetijdhe Defla- 
mationen, Spake, Anefdoten, Klatidereien, Yndisfretionen, qemeine 
Wusfalle und impertinente Wnjpielungen wedjelten in bunter Reihe 
miteinander ab. Sein Hauptargument war natiirlicd, dah der 
ReidhStag in der gangen Angelegenheit iiberhaupt feine Surisdiftion 
habe, fondern nur die Wufgabe, da8 papftlide Urteil gu vollftrecten. 
Gegen Luther beging er die gemeinjten Musfalle; aber jeine Be- 
hauptung, er habe die Schriften de3 Mondhes griindlich ftudiert, wird 
durd die Rede auf da8 entidhiedenjte widerlegt, und von einem Ber- 
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fud) einer theologijden Widerlegung fann nicht geredet werden. Die 
greulidjten Regereien fdhob der Rimling dem Auguftiner unter und 
forderte denn die jofortige Erlajjung de3 Mandats gegen den Reger. 
Zum Sdhluk nahm er noch einmal jein ganze$ Pathos gujanmmen 
und rief aus: ,,Wergrokmadtigiter Raijer, wie foll man doch einen 
Horen, der odffentlich jchreibt, aud) wenn ein Engel vom Himmel 
fomme und anders lebre, der jet verfludt? Wem wird er fic) unter- 
werfen, wenn er verfiindet, da8 Rongil von Ronftang habe Hus un- 
rect getan, Rongilien fonnten irren? WllergroBmadtigiter Raijer, 
Eurer Majejtat und aud) den Rurfiirften und Fiirjten, geiftliden 
und weltliden Standes, will e8 gebiihren und zujtehen, die Sdmad, 
fo Euren Vorfahren durd Mtartinum Luther auferlegt wird, abgu- 
wenden und 3u propellieren.“ 

Uns aber mu e8 dod vorfommen, al wenn e8 gu der Zeit 
{don fdhwad beftellt war um Roms Macht und Anfjehen, daBR man 
por einer joldjen weltlicjen Verjammlung fo argumentieren, intri- 
gieren und geradezu betteln mu, um die VSejtrafung eines armijeligen 
Mindhes gu erwirfen. Ym Grunde lag dod) jdon eine tiefe Demii- 
tigung in der Tatjade, dak ein foldhes WAfchermittwodj{dhaujpiel iiber- 
Haupt moiglic& war. 

Wm 138. Februar hatte Wleander jeine Rede gehalten, und fchon 
am 15. lieB der Raijer den Standen den Entwurf eines Ntandats 
gegen Luther zugehen. Da das Schriftitiid von Wleander jelber ver- 
fagt war, fo war e§ natiirlich in den jcharfiten Wusdriicden gehalten. 
Der Entwurf befagte: ,,Iachdem unjer heiligiter Vater, der Papit, 
einen, genannt Martin Luther, Auguitinerorden$, wegen {einer 
eigenwilligen Predigt hinlanglic&) oft vermahnt und derjelbe unan- 
gejehen folder vaterliden Erjudhung jeiner verfehrten Art nach in 
feinem bofen, fegerijden, verjtopften Gemiit und Willen beharrt .. . , 
jo dak ihn der Seilige Stubl fiir einen offenbaren Reger verdammt 
hat, und de8halb ihn weiter gu hidren nicht not nod) gebiihrlich ijt,. 
gebietet faijerlicje Mtajeftat mit diejem Brief allen Standen, dak ihr 
de genannten Martin Luther$ Sejriften nicht faufet, verfaufet, lefet, 
horet, befdjreibet, jondern folde vor angezeigte, bergifte, unerhorte 
Piidher und Sehriften . . . sffentlid) berbrennet und gang austilget 

. aud den gemeldeten Martin Luther gefanglid) annehmet und 
wobl bewahrt und 3u unjern Sanden jtellet oder fo lang im Gefangnis 
behaltet, bi8 ihr befdhieden werdet, was ferner gegen ihn borgenom- 
men und gehandelt werden foll.” erner hiek e§ im Entwurf, daB 
,deSfelbigen Luthers Anhanger, Nadhfolger, Gonner und Enthalter, 
in wa8 Wiirden, Stande$ oder Wefens die fein, ebenfo behandelt 
werden”. nd da alles wird den Standen eingefdarft bei Ent- 
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fegung und Verlierung aller Cuer Freiheiten, Lehen, Gnaden, Habe 
und Giitern, dazu bei Vermeidung unjerer und de$ Reides Wht und 
Aberadht”. ,,Danach wiffe fic) ein jeder gu richten.” 

Fiirwahr ein Schriftitiicd, da3 an Mablofigteit und Unverjdamt- 
Heit eines papftliden Nungius wiirdig ijt. Sum Ghic war man auf 
dem ReichStage jdon gewohnt, dak die Suppe nicht fo heifs gegefjen, 
wie fie aufgetragen wurde. Da der Rurfiirjt fran€ war, fonnten 
die Verhandlungen erjt nach etliden Fagen beginnen. Die Beratun- 
gen nahmen jofort einen jebr ftiirmijden Charafter an. Der rede- 
gewandte Yoadim von Brandenburg ftellte fich fofort gang auf den 
Standpunft de$ Papjtes. Wber der Sachje trat ihm mit ungejtiimer 
Wudht entgegen. So leidenjdhaftlid wurde der Streit, daB nur durd 
das Dagwijdentreten anderer Handgreiflichfeiten vermieden wurden. 
Auch der jchweigiame Ludwig V. von der Pfalz mijdhte fic) in den 
Zant. WAleander, der nicht anwefend fein durfte, bericdhtete von ihm: 
,»bDer Pfalggraj, ein Vtann, der fonjt daS gange Sabr feine zehn 
Worte fpridt, foll gugunften Luther$ und dem roimijden Stubl 
gum Schimpf gebriillt haben wie ein Stier.” 

Wm 19. Februar erfolgte die Antwort der Stande. Diefe be- 
tonte zundacdhjt, dak die Stande iiber die Frage ,,3u mermaln mit Fleik 
geredt und diSputiert haben”. ,,Da aber durd) Luthers Schriften 
der gemeine Mann diefer Zeit in allerlei Gedanfen und Phantafien 
geraten fei, fcheine e3 den Standen nidt wobhlgetan, mit der Scarfe 
gegen Luther unerfordert und ungefordert 3u verfahren. Bielmebhr 
fet ihre Meinung, Luther auf genugjam Geleit hin und herwieder 
fommen 3u lafjen, nidt um mit ihm gu di8putieren, fondern ibn 3u 
fragen, ob er den heiligen chrijtlidjen Glauben, den wir und unjere 
BVoreltern bisher gehalten haben, bejtehen und darauf beharren wolle 
oder nit.” Werde er widerrufen, was diejem Glauben guider fei, 
dann folle er ,,in andern Punften und Sachen ferner gehort und der 
PBilligfeit darinnen verfiigt werden”. Vertweigere er diejen Widerruf, 
fo feten die Stande darin einig, in dem Glauben der Voreltern ,,an 
ferrer di8putation 3u bleiben, anhangen und denjelben glauben bhelfen 
‘handhaben: und al8dann Ew. faij. Maj. deshalben gebiihrlic) und 
notwendig befehl, mandat und gebot allenthalben in da8 heilig reid 
au8geben faffen joll”. Wher nod) ein gang fataleS Anhangjel hatte 
Ddiefe Antwort. Die Stande erfuchten namlich auch den Raifer, die 
Befdhwerden de$ Deutfden Reiches gegen den rdmijden Stub! unter- 
fudjen gu laffen. 

gir Weander bedeutete die ganze Antwort eine grope Iieder- 
lage, und er wurde nicht miide gu wiederholen, dak e8 niemals dabin 
gefommen tare, hatte man feinen Rat befolgt und da8 Mandat ein- 
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fad) aus faijerlicer Wutoritat hinausgehen lafjen, worauf ihm die 
faijerlicjen Rate fiihl erwiderten, um ein folches Mandat wiirde fic 
niemand gefiimmert haben. 

Nod am 19. Februar rief Karl den jogenannten grofen Rat 
zujammen, der aus den Raten der verfdhiedenen Lander de$ Raijers 
bejtand. Die Sigung dauerte bis 10 Whr abends. Cine Ciniqung 
wurde nicht ergielt, aber der Raijer jekte eine Rommijfion ein, um 
dem Rat weitere Vorjdlage in der Angelegenheit 3u unterbreiten. 
Nun war dem Nungius natiirlich viel daran gelegen, feinen Einflup 
bei diefer Rommiffion geltend gu maden. Aber trog aller Slide, 
Pejiehungen und Hinterlijt wollte es ihm nicht gelingen 3u erfahren, 
was dort vor fic) ging. Hilflos jak er in feinem falten Stiibcen 
und rieb fich die bor Frojt erjtarrten Finger. Gerwifje Andeutungen 
lieBen ihn nidts Gute abnen. Won den faijerlicen Rater wurde 
er immer fiihler behandelt, ja, jelbjt dDer Raijer war gegen ihn miir- 
rij und verjdjloffener al jfonjt. Was war denn jest wieder [0$? 
Was fonnte denn jelbjt die nictdeutiden Rate bewegen, dem papjt- 
licen Nungzius eine folde Behandlung widerfahren 3u lajjen? Die 
Erflarung de RatjelS faq wiederum auf dem Gebiete der allge- 
meinen Politif. 

Sm Sanuar war namlich ein Wufftand in Rajtilien ausgebroden, 
defen Seele ein romijdher Bijdhof war. Vergeblicd verlangten Karls 
Rate vom Papjte die Mbjegung de8 aufriihrerijden Pralaten. Aber 
in Rom freute man fich iiber jede Verlegenheit, in die Rar! geriet, 
und jo dehnte fich der Wufjtand immer weiter aus. 3udem nabhim die 
Rurie aud) eine jehr aiweideutiqe Stellung ein in den Handeln mit 
Srang I. von Franfreid. Dies waren nun Dinge, die die Nieder- 
lander, Spanier und Staliener de8 grofen Rates intereffierten, und 
fo fag e3 denn nabe, daB man den Wittenberger Monch wieder als 
Watfe gegen Rom gu benugen gedacdhte. Bon dem allem wufte 
Nleander aber nichts, und erft am 7. Marz ging ihm dariiber ein 
Licht auf, aber da war eS bereits gu jpat. M18 er namlid in dem 
faijerliden PBferdeftall fich mit feinen Befdhwerden an Chievres heran- 
drangte, jéhnurrte diejer ifn an: ,Sorgt nur dafiir, daB euer Papit 
nidt immer unjere Plane durdhfreugt, fo foll Se. Seiligfeit alles 
erhalten, waS er von un verlangen fann, widrigenfallg man ihn 
in joldhe Berlegenheit jtiirgen wird, dak er Mtiihe haben foll, ficd 
herauszufinden.” 

Endlich am 2. Marz ging der neue, bon der KRommiffion gefabte 
Entwurf den Standen zur Beratung zu. C8 hie® darin, ,,dak einer 
Martin Luther, Wugquitinerorden$, bergangener zeit durd fein predig 
und jebriften manderlet neuigfeit in finer guter ler und unter- 
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weijung ausgubreiten angefangen habe, denn aber habe er fein predig 
mit frembden fdarfen opinionen erweitert und viel bojes eingemijdt, 
nit allein wider unfern beiligen glauben und einigfeit der Rirchen, 
die heiligen defret, jagungen und concilien, fondern auch wider die 
heiligen jaframente und lehrer”. Weiter hie eS, der Reichstag habe 
darum befdlofjen, den bejagten Martin Luther mit freiem Geleit hin 
und wieder 3u gitieren, um ihn 3u fragen und 3u hdren, of er der 
Biidher, die unter feinem Ramen ausgegangen, gejtandig jet, oder ob 
er darauf beharren wolle oder nicht. Die Wbhjidt fei dabei, ihn 
giitlich gu vermahnen, dabB er 3um allgemeinen Glauben der Rirde 
guriicfehre. Scdlage Luther da$ ab, jo wiirden die Stande gegen 
ihn handeln, wie geiftlides und wmeltlices Recht verlangten. Aber 
auch diefer Entwurf hatte nod) ein bdjes Anhangjel. Damit namlicd 
alle ,,fantifeien”, die aus Luther$ Biichern erwadjen, unterdriict wer- 
den, follen fofort alle Biicher Luther$ durch Feuer, Wafer oder ander 
Geftalt vernicdtet ihr BVerfauf und Gebraud) verhindert und ihr 
weiterer Druc und ihre Verbreitung bejtraft werden. Wer aber 
gegen die Mandat handelt, den joll de Reicdhes ,,fchwer ungnad und 
Straf und die’ penen treffen, die da8 geijtlide und weltliche Recht 
perhangt. Das meinen wir ernjtiid’. 

Am 6. Marz teilten die Stande dem Kaijer das Ergebnis ibrer 
Verhandlungen mit. Das Mandat gegen Luthers Sehriften, wie es 
in dDem Entwurf ftand, war nicht angenommen worden, dagegen war 
befchloffen, Luther unter Gewahrung freien Geleits 3u zitieren, und 
gwar nad) Worms. Der Raijer gab 3u diejem Bejdlub jofort 
feine Suftimmung, und jo fam e8, daR der Geleitsbrief und da 
Berufungsjdhreiben da8 Datum de$ 6. Marz tragen. 

So war aljo Luther$ Vorladung vor den Reichstag, die Wle- 
ander unter allen Umijtanden verhindern follte und wogegen er 
Himmel und Holle in Bewegung gefest hatte, eine bejdloffene und 
befiegelte Tatjadhe. Er hatte eine Sdhlappe erhalten, wie er e8 nit 
fiir moglid) gehalten. Dagu fam nod etwas. Die Stande iiber- 
reicjten dem Raijer auch eine Rlagefdhrift gegen Rom, in der nit 
weniger al$ 102 Rlagepuntfte gegen den papftlichen Stubl angefiihrt 
waren, und 3u den Lauteften Schreiern gegen die libergriffe der Rurie 
gehorte der Serz0g Georg, den der Mungzius immer 3u feinen treueften 
BundeSgenoffen aerednet hatte. C8 ging alfo dem Aleander alles 
fchief, und e3 ijt fein Wunder, daR er ganz niedergejdhlagen nach 
Rom fcrieb: ,Wir leben in bodjen Zeiten, da man fo wenig Rejpekt 
por Gott und jeinem wabhrhaftigen Statthalter zeigt.” 

Nod gab der Nungius aber die Hoffnung nidt auf, den Mond 
pon Worms ferngubhalten. Er wupte nod verfdiedene Ptittelchen, 
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durd die er jein Ziel erreiden modte. Bunddhjt war nun das Be- 
rufung3idreiben aufgujegen, und unter Wleander$ Cinflug fam ein 
Sehriftitii gujtande, bet deffen Empfang fic) Luther wiirde {don 
bedanft haben, eine jolde Einladung angunehmen. Werdadhtig fam 
e§ dem Rimling aber vor, dab die Wbfendung der Vorladung fid 
jo lange vergzégerte, miptrauijd) wurde er, alS er vernahm, dap jtatt 
eines gewobhnlicden Reitenden ein Herold de3 Reidjes nad) Wittenberg 
gehen jollte, gang entjegt jedod) war er, al er die veranderte Vor- 
ladung jab, die mit den Worten anhub: ,,€hrjfamer, Lieber, Wndacdh- 
tiger!“ Wobher diefer ploglice Umidlag? Wn demfelben Tage, an 
dem die Nachricht eintraf, Robert von der Mtarf fet mit einem 
franzofijden Seer in die Erblande de$ Raijer$ eingefallen und habe 
den von Rom angezettelten Krieg begonnen, wurde aus dem gebann- 
ten vermaledeiten Reger der ,,€hrjiame, Liebe, Andadhtige”! — Wud 
fonnte Wleander nicht in Erfabrung bringen, welder Serold mit der 
tiberbringung der Vorladung betraut worden fei. MUL er aber erfubr, 
dak Rajpar Storm die Reije machen jollte, war er wieder um eine 
Hoffnung armer; denn er hatte alle Urjade, diejem Ytann gu mif- 
trauen. Gr fchreibt daher nad Rom, man habe den Storm jedenfalls 
aus dem Grunde gewablt, weil man befiirdtete, der Serold mige 
pon ihm bejtoden werden. 

Der Herold reijte ab nad) Wittenberg; aber nod) gab Aleander 
die Hoffnung nidt auf, Vuther von Worms ferngubhalten. C8 galt 
nun die vier Woden bi’ zur Ankunft de3 Mndhes recht auszunugen. 
So madte denn der Nungius fic) wieder an den Raifer, um diefen 
3u bewegen, ein Mandat gu erlaffen, da die Schriften Luthers als 
fegerijd) erflarte und deren Verbrennung befabl. Gelang ihm da8, 
fo war Luther geridjtet, ehe er Worms erreidjen fonnte, und wiirde 
fic) bitten gu fommen. Wirklich lie der Kaijer, der immer fiir eine 
derartige Rundgebung getwefen war, fic) dazu herbei, die Verabfajjung 
eineS Mandat8 anguordnen. Uber dann ging die Sade doch nid, - 
wie fie jollte. Wleander fchreibt dariiber nad) Rom: ,, Welch ein 
fdhines Mandat, jo recht nad meinem Gergen, hatte id) in Latein 
gugeriijtet! Wher wie fie e8 nun dem ReichStag vorlegten, Hatten 
fie e8 dem Rurfiirften bon Gachfen gu Gefallen geandert.” Nach 
langerem Sin- 1nd Serreden ordnete der RKaijer aber dod) aus eigener 
Madhtvollfommenheit an, dak Luthers famtlide Biicher der Obrig- 
feit iiberantwortet werden follten, und gwar weil fie der driftliden 
Rehre guider und von dem Rongil gu RKonjtang langft verworfen 
feien. Shr Druc und ihre Verbreitung wurde unterjagt und die 
Verteidiqung ihrer Meinung bet Strafe verboten. Hatte Wleander 
alfo aud) nicht die Verbrennung der Lutherfden Biicher erreidt, fo 
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hatte er doch ihre Sequeftrierung durdgefegt. Unter den obwaltendben 
Umfjtanden mute er da3 fchon fiir einen groken Sieg alten, und 
deSwegen forgte er denn aud) nach RKraften fiir die Befanntmacdung 
de8 faijerliden BefehlS. C8 war dies da3 Mandat, da3 Luther auf 
feiner Reife nad) Worms an allen Rirden angefdlagen fand und das 
er mit Recht alS einen Bruch) de8 freien Geleits bezeidnete; denn 
dadurd) war er in der Tat verurteift, ehe man ibn gebhdrt hatte. 

Von dem erjten Schrecen der Vutheraner und von dem Ent- 
fegen der Wormfer Buchhandler, die eden erjt mehrere Wagenladun- 
gen der Lutherjden Biider erhalten hatten, brauchen wir hier nicht 
weiter gu reden. Wber e3 wahrte nicht lange, da hatte Mleander fajt 
gewiinfdt, niemal$ ein joldeS Mandat erlangt 3u haben; denn es 
madjte fic) folde Erbitterung dariiber im Bolf bemerfbar, und eine 
foldhe Slut von VBefdhimpfungen und Sdhmabhidriften ging auf den 
Nungius herab, dak er ernjtlid) um fein Leben bejorgt war. Ym 
iibrigen fiimmerte fid) niemand um den faijerlicen Befehl, und die 
Buchhandler machten glangendere Gejdafte denn je 3uvor. 

Wher dennocd gab Aleander die Soffnung nicht auf. Er judte 
gu veranlafjen, da Luther gleid) bei feiner AXnfunft in Worms ge- 
fangengenommen und in ein Rlojter eingefperrt werde, dap fein 
PRerdadtiger mit ihm verfehren diirfe, und daz er ohne Seugen in 
geheimer Berhandlung verhort werden folle. Aber die Mtinijter 
fegten allen Borjdlagen ein eifiqes Schweigen entgegen. Nadhdem 
aljo alle Strange gerijjen waren, verfudjte er nod) ein Dtittel, um 
feinen Snjtruftionen geredt 3u werden. Glapion wurde namlid 
nad) der Ehernburg gejandt, ettwa jech$ deutidhe Meilen von Worms. 
Hier waren die Freunde Luther$, Sicingen, Hutten und Buter, bei- 
einander. Glapions Miffion beftand nun darin, diefe Freunde 3u 
veranlaffen, den Mond) auf der Reife angubalten und ihn 3u bewegen 
gu fuden, von der Reije nad Worms Wbjtand 3u nehmen und fid 
nad) der Ebernburg zu begeben, wo er feine Sade mit Glapion 
befpredjen und in$ reine bringen finne. Da aber diefe Angelegenheit 
nit mehr in den Rahmen unfers Thema gebhort, jo fornen wir 
hier nicht weiter darauf eingeen. 

Wir aber wiffen, dag alle romijde Ginterlift, alle Sutrigen, 
Drohungen und Sdhmeideleten nidjt vermodt haben, den Ptind von 
Worms fernzuhalten. Gott wollte haben, dak er dort erjdeinen und 
ein gut Gefenntni$ tun follte vor vielen Zeugen. Dagu, dah dies 
gefdah und dak Gotte3 Wille in Erfiillung ging, muften der Papjt 
und feine Diener ihr redlic) Teil beitragen, ja, Rom mufte bhelfen, 
fein eigene3 Grab 3u graben. W. Wegener. 
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Why Ought Hygiene to be Taught in Our Schools, 
and How Much? 


(Submitted for publication by request of the Northern Indiana 
Teachers’ Conference. ) 





I. Why Ought Hygiene to be Taught in Our Schools? 

Much has been said about crowding the pupils with study and 
with topics of little importance; can this branch of study also 
be classed as such? 

What is hygiene? Hygiene is the science of the preservation 
of health. Why should we teach our pupils to preserve their health? 
In other words, should we consider it worth while to impart knowl- 
edge to them which might aid them in preserving their health? 
Did it ever occur to you how quickly and greatly people are alarmed 
over the first symptom of illness, be it ever so trifling, and again, - 
how indifferent and careless they, are when they are well? 

If people would only pay more attention to the prevention 
of sickness and disease, then, no doubt, the health standard in 
general would be greatly improved. This is surely important 
enough to be considered seriously, also in our schools. 

Ill health is nowadays more generally recognized as the prin- 
cipal cause of failure in business life and in the business of life. 
People who looked upon hygiene as a negligible matter only a few 
years ago, are to-day eager students of this subject, for they are 
beginning to realize that sickness is the one luxury which nobody 
can afford. 

Thrift begins with trifles. The difficulty is to begin saving 
just a little when you have plenty. It is so much easier to spend 
the whole surplus from week to week and from month to month 
while things are coming easy. Health may be conserved the same 
as wealth, but it is rather difficult to persuade the person whose 
health seems good to-day to pay any attention to the preservation 
of his own health, or that of others. There is nothing in the real 
pursuit of hygiene and health that can be sneered at or neglected. 
The satisfaction a thrifty person derives from the contemplation | 
of his savings, is rather small compared with that which comes 
to one who, by simple exercise for instance, or by intelligent selec- 
tion of diet, or by the utilization of sunlight or fresh air, retains 
and adds to his’ good health. 

The teacher works with the children, the young people. They 
are with him in the closed schoolroom during school hours; they 
are in his care, more or less, on the playgrounds. He is in a posi- 
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tion to watch them and notice their daily habits when they are 
away from home. He can warn them against common dangers 
and teach them how to take care of their health; therefore he 
should consider this branch of study a very important one. He 
cannot regard it as a kind of a fill-in subject to be taken up only, 
if he can find the time for it, nor can he put it aside while trying 
to convince himself that it is the duty of the parents only to see 
that their children take proper care of themselves. If our pupils 
can be taught anything at all to help prevent disease, why should 
we not do sc? Why should they not be told, for instance, that 
a person who is sitting back of them in a crowded room, or across 
the aisle in a street-car, can hand them the “makings” of various 
diseases, such as measles, scarlet fever, diphtheria, etc., by greet- 
ing them with an open-faced sneeze or cough? They should 
learn to be careful themselves and also be careful of others. 

Teaching our boys and girls health rules, and helping them 
to practise such habits as contribute to health, strength, and happi- 
ness, is indeed worth while.. We owe this to the individual, as 
well as to the state. Lack of such knowledge on the part of grow- 
ing children can bring sorrow and ruin to many. Teachers should 
bear in mind that the children are entrusted to their care during 
five or more hours every schoolday; therefore they should be con- 
cerned also about their bodily welfare, as well as about their next 
report. Christian teachers especially should not stop to consider 
whether they can afford to take steps to safeguard the bodily wel- 
fare of their pupils, but rather, whether they can afford not to 
take such steps. 

Our body is the home of our soul; it is.the wonderful and 
mysterious home, which God has created. Every child should, 
therefore, learn how to take the best of care of its body. The 
human body is made up of many different parts, each part renders 
its special service and in turn demands of us its special care. It is 
very true that many parents are careful about the preservation of 
the health of their children. They give them wholesome food and 
proper drink, they clothe them according to weather changes, insist 
upon good house rules, cleanliness, and out- and indoor exercise ; 
in short, they do all they can to keep them healthy and strong. 
On the other hand, there are parents who do not pay as much 
attention to the welfare of their children as they should. They 
allow them too many privileges at home and scarcely know what 
their daily habits are when they are away from home. Such chil- 
dren as are not carefully watched by their parents are very apt 
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to form had habits and thus ruin their health, perhaps for the 
rest of their lives. Careless parents, as a rule, do not teach their 
children how to take care of themselves properly, they are usually 
contented as long as the physician does not cross their threshold. 
Again there are others who go to extremes. Although they mean 
well enough, they generally do more harm than good by practising 
their wrong ideas in health preservation. As soon as the first fall 
wind sweeps around the corner, they bundle up their children from 
head to foot. so that they can scarcely breathe the fresh air which 
they need, and thus force them into perspiration. The good mother 
also compels them to remain indoors too much. When other chil- 
dren are playing outdoors, she kindly permits hers to sit at a window 
and watch the proceedings at a “safe” distance, and then she can- 
not understand why her children look so pale, have no appetite, 
and are always catching a cold, when she is taking such good - 
care of them. 

The schoolroom is the place where these children can be 
reached, whose care and training is so different in their respective 
homes. The teacher can approach them all at the same time and 
give them general instruction on health preservation, and he should 
make the best of the opportunity. He can do much good by im- 
parting knowledge which will be helpful to them in the care of 
their bodies. His instruction will harmonize with the home train- 
ing which is being given to some of his pupils by their considerate 
parents. For others who are held to scarcely any health rules at 
home it will be all the more necessary, and again, it will help to 
correct wrong ideas and practises. 

If the teacher, has the confidence of his pupils and their 
parents, then his advice will be heeded, at least by some, and 
much will be done for the bodily welfare of the children. Hygiene 
ought, therefore, to be taught in our schools. | 

Various laws pertaining to hygiene have been enacted in our 
State in recent years, but that is not sufficient; we ought to warn 
our pupils again and again, and teach them health rules and 
sanitation. Our schools should do their utmost to help raise the 
health standard. It is just as important for the children in our 
schools to know the fundamental health principles as it is for 
others. We also ought to be concerned about the development 
of our pupils, teach them what they ought to know, so that they 
might have health, strength, and vitality. 

There are always pupils in a school who show defects in one 
or the other of their special senses, especially in their sight. Among: 
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them there may be one, who is troubled with far-sightedness, another 
with near-sightedness, which latter cases are even more serious. 
Occasionally there are some who have diseased eyes or ears, and 
such children must be given special attention. They should know 
that from unclean towels, sheets, handkerchiefs, etc., disease germs 
can easily reach their hands, and again from them be carried to 
their mouth, nose, or eyes, thus causing diseases, which may be 
of a serious nature. What would our advice be if a pupil should, 
because of ignorance, be tempted to eat the deadly shadeberry or 
the poisonous mushroom? Surely, we would not hesitate ‘to give 
our advice quickly and emphatically. Should we not be just as 
willing to warn them that deadly germs may be clinging to un- 
sanitary objects? Who could begin to tell how many typhoid and 
* tetanus cases could have been avoided, if people were better in- 
formed about such matters? 

When teaching this branch of study, a teacher should have 
a full comprehension of the aim and a thorough knowledge of the 
facts to be presented. He should adhere to a fixed method, and 
the lessons should be carefully planned. He should also bear in 
mind that he wili teach this subject by example as well as by class 
instruction. Quoting Emerson’s words, “What you are, sounds so 
loud that I cannot hear what you say.” 

Although a great responsibility on the part of the teacher is 
involved in teaching our boys and girls how to live, that they may 
continue to live in health, in chastity, and in happiness, a Christian 
teacher, nevertheless, knows very well that it is God who has 
given us our body and soul, eyes, ears, and all our members, and 
that it is He alone who can preserve them. He defends us against 
all dangers, and guards and protects us from all evil. Without 
His protection all our efforts would be in vain. 


II. How Much Hygiene Ought to be Taught in Our Schools? 


By all means no fancies, but simply facts and truths. In order 
to carry on this study effectively, it should, like all other studies, 
be taught regularly; a certain period ought to be fixed for it on 
the recitation plan. In the lower grades special stress should be 
laid on the rules of health and sanitation to encourage the pupils 
frequently to apply them. In other words, pupils ought to learn 
what to do and how to do it. They should learn the main facts 
concerning personal health and sanitation and the methods of tak- 
ing care of themselves intelligently. All the work in these grades 
should be oral, perhaps best in the form of talks. 

24 
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Although no text-book should be required in the lower grades, 
it is best for the teacher to follow some good elementary text-book, 
or a detailed outline, so that the work will be methodical, and 
a period of at least 15 minutes a week should be given. In the 
upper grades this subject can be taught successfully in connection 
with physiology; a text-book should then be required, and two 
such periods or one longer one per week should be fixed. 

The topics to be presented on this subject should be carefully 
selected and arranged by grades in such a way as to allow ample 
time for repetition. 

The following topics may be selected for all grades: 1. Health; 
2. Cleanliness; 3. Sanitation; 4. Fresh Air; 5. Exercise; 6. Food 
and Drink; 7%. Sleep; 8. First Aid (as an additional topic for the 
upper greiies). 

Just what to emphasize oe taking up any of the above 
topics depends largely upon what grade you have before you. One 
cannot begin to enumerate everything that could or should be said ; 
we should plan our lessons carefully and teach the topics regularly. 
Following are a few suggestions and truths in connection with 
each of the above topics. 


1. Health. 

‘Point out to the pupils what a great blessing it is to enjoy 
good health, and what they can do to preserve it. Remind them > 
of the fact, that their health can easily be impaired or even ruined 
through carelessness and bad habits. To impress that all the more, 
contrast a well person with one who is ill, one who is strong and 
vigorous with one who is weak and ailing, or a fine, well-shaped 
tree with one which is stunted and diseased. Make it interesting 
to them, cite other contrasts, so that they will learn to take notice 
of such differences and begin to appreciate their own health and 
happiness. 

a) The Eyes. — Pupils should be told at what distance books 
ought to be held from their eyes. Inform them of the possible 
evil results of doing their tasks in twilight, or in very dim artificial 
light, also why they should not unnecessarily look into the bright 
sun, nor into a very strong artificial light. The light in the school- 
room should be adequate, also on dreary days, and it should come 
into the room from the left side. 

Pupils ought to learn how to prevent eye strain, how to spare 
their eyes, and if one or the other.is afflicted in any way, they 
should be advised how to be careful, lest their affliction grow worse. 
It is very important, and at the same time rather interesting, both 
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for teachers and pupils, to try out simple eye tests occasionally. 
The eyes are priceless, we can take no chances; therefore, poor 
or impaired eyesight ought to be reported at once. The use of 
proper glasses in time will easily remedy most of the irregularities, 
and usually more serious trouble can be avoided. In cases of dis- 
eased eyes proper precautions should be taken. 

b) The Ear. — Pupils ought to know the names and uses of 
the principal parts of the ear, so that they may readily understand 
why it is so sensitive. Enumerate the common causes for earache 
and temporary deafness, and point out the danger of meddling 
with the ear, or thrusting a sharp or hard object into it. Explain 
why the ear should not be exposed directly to cold, cutting winds, 
and why it is not good to resort to home remedies very often. 

c) The Teeth.*— Strange as it may seem, it is nevertheless 
true that comparatively few parents realize how important it is 
that the teeth of their children get the proper care. The teeth, 
especially the permanent ones, serve an important purpose, and the 
loss of the teeth is to be deplored. Pupils should be taught why 
good teeth are essential to good health in general, how they can 
help to preserve their teeth, how they can keep them clean, and 
what' should be used in doing this. Try to find out how many 
have a tooth-brush, and how often they use it. State what the 
teeth are covered with, and what too much candy and other sweets 
may do to them, and why they should not bite on hard objects, 
such as hard-shelled nuts, metal, buttons, etc. They should know 
about the first and the second teeth, and that the removal of the 
first teeth ought to be attended to at the proper time on account 
of the permanent ones. Bad teeth can be the direct cause of serious 
illnesses; they also look bad and cause a bad breath and many 
a sleepless night. Many a pupil is kept out of school on account 
of defective teeth. 

d) The Nails.— The nails should also receive regular atten- 
tion; they should be trimmed. Long finger-nails, adorned with 
a strip of black, surely do not look well. Biting the finger-nails 
is harmful, and hang-nails ought to be treated. Children should 
gradually learn to appreciate well-trimmed nails, and to prefer 
them to neglected ones. 

e) The Hatr.— Try to obtain a picture cf a hair, magnified 
to many times its natural size, and show how it is constructed. 


* Read also the article, “How to Cultivate Manners in the School- 
room,” SCHULBLATT, 1919—1920. 
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Emphasize the fact that it is hollow, what it contains, and what 
will happen to the hair, if the oil disappears. Show them the 
advantage of using clean combs and brushes, and, if possible, in- 
dividual ones. . 

f) The Nose. — One should breathe through the nose, there- 
fore breathing through the mouth should be avoided. Mention the 
diseases of the nose which are quite common among children. 
The passages of the nose should be kept clear; a clean handkerchief 
ought to be in every child’s pocket. 

Clothing is also a preserver of health. It should be seasonable 
by all means, for that is more important than the prevailing styles ; 
wearing proper clothing helps to keep one well. Pupils should 
report to their parents at once, if their shoes are torn, as wet feet 
are injurious to their health. 


2. Cleanliness. 

Cleanliness is essential to good health, and pupils should 
acquire the habit of washing often. The hands should be washed 
before and after meals; good soap is a good disinfectant. Water 
is plentiful, and it ought to be used freely in order to keep the 
pores of the skin open. Insist upon cleanliness in the schoolroom, 
as it helps to gain vigor and self-respect, and is more or less a 
safeguard against communicable diseases. Be sure to state the 
best of reasons for doing things; it is not necessary to be a phy- 
sician to teach our pupils some health rules. 


8. Sanitation. 

Dwell upon this topic often. A teacher having a class of 
pupils before him day after day and year after year can do very 
much towards improving health conditions by teaching sanitary 
habits. Impress upon the pupils that they must be careful in 
their daily habits of living. Point out the dangers to which they 
are exposed when coming into contact with objects which are in 
an unsanitary or unclean condition. They should avoid the public 
drinking-cup. Try to present this to them in such a way that on 
their own account they will learn to shun it, and will rather do 
without the water, until they can get some under better conditions. 
We are thankful to the inventor of the bubbling fountains; such 
fountains ought to be installed in every school, wherever possible. 

Discourage the bad habit of spitting, sneezing, or coughing 
against any one near by; the handkerchief ought to be within 
easy reach. Try to create a dislike in the minds of the boys and 
girls for unsightly, unsanitary yards and gardens. We must warn 








Why Ought Hygiene to be Taught in Our Schools? 873 


against the habit of using public towels, combs, and brushes. Call 
the attention of the pupils to the common house-fly and where 
they breed. -Flies are seen anywhere and everywhere, and they 
can carry disease germs very easily, therefore we should help to 
exterminate them and other disease-spreading insects. Break the 
habit, so common among children, of putting pencils or money 
into their mouth, moistening the finger-tips to turn the pages of 
books, also of putting into their mouth what others have had in 
their mouth, such as chewing-gum, apple-cores, mouth-organs, 
whistles, etc. Go into details, as much as is deemed advisable, 
when taking up this topic. Much more can be added to what has 
been said, especially when preparing a lesson for the older pupils. 


4. Fresh At. 

Children should know how necessary fresh air is for good 
health. Airy schoolrooms and homes have many times over proved 
to be a distinct factor in the prevention of diseases. Rooms should 
not be overheated, for disease germs certainly prefer a warm indoor 
atmosphere. Moderation in artificial heating at home, at school, 
in office, church, shop, or wherever people meet, or live in winter 
is a powerful preventive factor. Explain the ventilating system in 
the schoolroom, also how their rooms at home can be kept from 
getting stuffy. Dusty places should be avoided as much as possible. 


5. Exercise. , 

The body needs exercise, everybody knows that. Children who 
are living in the spring of life must have plenty of bodily move- 
ment. They ought to be taught what kind of exercise is preferable, 
both indoor and outdoor. Most of them crave exercise, while others 
need encouragement. Exercise can be gotten in work, play, and 
recreation. Work is the exercise of strength for the accomplish- 
ment of something. Play is any exercise or activity intended for 
amusement. Recreation may be work or play, or mere amusement, 
anything which refreshes the spirit after toil. Exercise is exertion 
for the sake of training or improvement, be it physical or mental. 
Good health is something more than temporary freedom from 
illness. By good health is meant having energy, ambition, and 
vitality and finding joy in doing things. A certain amount of 
muscular exercise each day seems to be essential in maintaining 
good circulation. Not many people who take no exercise really 
enjoy good health. It may be true that some can get along for 
years without any special exercise, but such people, as a rule, are 
pretty sure to realize the results in case of an acute illness, such 
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as pneumonia, for instance, which places a sudden strain on the 
whole system. Pupils should not be kept indoors during recess 
periods, unless it is absolutely necessary. Calisthenics in the class- 
room are also to be recommended provided the drills are properly 
and regularly carried out. Walking is one of the best exercises 
which one can get; many a headache has disappeared on the way 
to school. Swimming is also a very healthful exercise. 


6. Food and Drink. 


The food, after undergoing a wonderful change, is absorbed 
by the blood and carried to the bones, muscles, nerves, and skin, 
thus nourishing and building up the body. It would be well, if 
people, especially of moderate means, knew more about selecting 
such foods as contain the best nourishment; wholesome food 
should be supplied with more or less variety. Pupils ought to be 
told of the evil results of crowding the food, fast eating, and over- 
feeding, for gluttony is as harmful and sinful as drunkenness. 
We do not live to eat, but rather eat to live. 

The best drink for children is water, or milk whenever they 
can get it. Good water should be clear and colorless, quite free 
from any suspended matter, of a good luster, and of an agreeable 
taste. It should be taken in sufficient quantities. Point out the 
danger of drinking cold water when the body is overheated, and 
the possible bad results from drinking impure water. Health con- 
ditions depend very largely on what we eat and drink. . 


7. Sleep. 


In our modern day, the way of bringing up children seems 
to be quite different from what it formerly was. In general, chil- 
dren of school age are allowed too many privileges, one of which 
is the keeping of late hours. Pupils ought to know the value 
of sleep. When they have been busy during the day with study, 
work, and play, they need rest. They must know that, while 
asleep, the brain, heart, nerves, muscles, and all are rested; much 
of their growing and developing is going on while they are asleep. 
Children ought to sleep from nine to ten hours in a well-ven- 
tilated room. 

All the topics which have been suggested should be further 
carried out, with as many new view-points as possible in the upper 
grades. The common, communicable diseases should be referred 
to and what can be done to prevent the spreading of such diseases. 
Classify the different kinds of foods and state their food values. 
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8. First Ard. 

In addition to the topics suggested, the pupils of the upper 
grades ought to be instructed how to give first aid in case of 
accidents and emergencies. Such instruction is very necessary 
and useful, for a boy or girl who has acquired this knowledge, and 
who is able to preserve a certain amount of self-control, will have 
many an opportunity in after years, to lend a hand in cases of 
accident or sudden illness. 

In order to create an interest in the study of hygiene, an 
occasional composition on the different topics should be required. 
Teachers should not consider the time which they have devoted 
on hygiene talks ill spent, on the contrary, they will notice good 
results as time passes. H. H. DecKeEr. 





A Course in Grammar. 
(Continued.) 





Mope. 


It is not necessary to dwell extensively on mode. Carefully 
and clearly explain the definitions of the various modes. 


The Indicatwe Mode. 


The indicative mode expresses a fact; it is also used in asking 
questions. Show by numerous examples and illustrations selected 
from the Reader that most of the verbs merely assert a fact. 


The Subjunctive Mode. 


The verb in the subjunctive mode is usually somewhat difficult 
to understand. Dwell on the fact that sentences in which the 
subjunctive mode of the verb is used, are usually introduced by 
the conjunctions if, whether, lest, though, although, and other 
similar words. The difference between the indicative mode and 
the subjunctive can be readily illustrated by first using the verb 
in the indicative mode and then in the subjunctive. At the same 
time, care must be taken to make clear that the subjunctive mode 
expresses something supposed or uncertain. Thus: —. 

The baby was hurt. 
If the baby were hurt, it would cry. 

Call immediate attention to the fact that, when a verb is used 
‘in the subjunctive mode, its form often changes. It is a good plan 
to have the children learn the conjugation of the verb to be in the 
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indicative and in the subjunctive in the present tense and the 
past tense before proceeding with many illustrations. 
The following conjugations are sufficient for the beginning: 
INDICATIVE MODE. 
Present Tense. 


Singular. Plural. 
1. Tam 1. We are 
“2. You are 2. You are 
3. He is 3. They are 
Past Tense. 
Singular. Plural. 
1. I was 1. We were 
2. You were 2. You were 
3. He was 3. They were 
SUBJUNCTIVE MOopDE. 
Present Tense. 
Singular. Plural. 
1. If I be 1. If we be 
2. If you be 2. If you be 
3. If he be 3. If they be 
Past Tense. 
Singular. Plural. 
1. If I were 1. If we were 
2. If you were 2. If you were 
. 3. If he were 3. If they were 


Stress the fact that, “If I was,” “If you was,” cannot be the 
correct forms of the verbs in the subjunctive. The following sen- 
tences may be used to illustrate further the differences between 
the form of the verb when used in the indicative mode and when 
used in the subjunctive mode: — s 


He was my friend. 
If he were my friend, he would help me. 


I am faithful. 
If I be faithful, I shall be rewarded. 


Harry was glad to see you. 
If Harry were glad to see you, he would not frown. 
Ete. 


Call attention in each case to the change in the form of the verb. 

After the children have understood the differences fairly well, 
have them suggest sentences in the indicative, and then change, 
wherever possible, to the subjunctive mode. Finally have the class 
write ten sentences with the verb used in the indicative mode and 
ten sentences with the verb used in the subjunctive mode. 
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The Potential Mode. 


Explain the definition, and illustrate by sentences that the 
potential mode expresses something as being (a) doubtful, as, 
“I may ride,” “I might go”; (b) possible, as, “We can learn the 
lesson,” “Harry could do the work easily”; (c) necessary, as, “The 
children must obey the teacher.” 


It is advisable, when teaching the potential mode, to show 
that all verbs in the potential mode are always preceded by one 
of the following seven auxiliary verbs: may, can, must (all in the 
present tense), might, could, would, should (these in the past 
tense). The children should be held to learn these seven so-called 
signs of the potential mode by heart. There will be little difficulty 
in recognizing the potential form of the verb if these signs are 
memorized. 

While the potential mode is not difficult to recognize, the tense 
form of the various auxiliaries often puzzle the children because 
of the arbitrary value assigned to them. 


Thus, “I may go to-morrow,” is present tense, yet logically 

it expresses future time; “I might go next week,” is past tense, 
though it expresses future time. At the same time the present 

tense may be logically expressed when using may. Thus: “I may 
go now, this minute.” The tenses seem to be used arbitrarily. 
It is best to avoid lengthy explanations by having the children 
learn that may, can, must are auxiliaries always expressing the 
present tense; might, could, would, should always expressing the 
past tense; may have, can have, must have always expressing the 
present perfect tense; might have, could have, would have, and 
should have always expressing the past perfect tense. 

Have the children construct sentences with verbs in the po- 
tential mode, and also discover such verbs from various paragraphs 
in the Reader. 

The Imperatwe Mode. 


Show that the verbs used in the imperative mode express 
a command or a request. Show, too, that such verbs are usually 
used without a subject. Thus: — 


Run home! Stand up! Speak distinctly! Listen! 
The subject, while not expressed, is always understood to be 


the person addressed, namely, “you.” Have the children suggest 
other sentences to be written on the board. Have them also write 
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a number of sentences with verbs in the imperative mode at their 
seats as busy work. 

As a review upon the various modes, have the class write 
sentences containing verbs used in each mode. The papers may 
be exchanged and corrections made by the pupils themselves. 


. REGULAR AND IRREGULAR VERBS. 


The definitions as given on page 116 of the Modern Grammar 
are usually sufficient to make the difference between a regular and 
an irregular verb clear to the average child. However, a list of 
the common irregular verbs should be drilled, and the present 
tense, the past tense, and the past participle should be used in 
sentences. Very many errors are made in the forms of the past 
tense and the past participle. The past tense and the past par- 
ticiple of the following verbs ought to be drilled perseveringly: 


broke — broken did — done 

drank — drunk froze — frozen 
(lay) laid — laid (lie) lay — lain 

rode — ridden saw — seen 

shrank — shrunk stole — stolen 

swam — swum tore — torn 

threw — thrown wrote — written 


‘Call the attention of the children to the fact that the par- 
ticipial form of the verb usually has an auxiliary verb preceding it. 
(Has broken, ts torn, was stolen, had frozen, etc.) 


PERSON AND NUMBER. 


Show by numerous examples that the person and the number 

of the subject of a sentence influences the form of the verb. Thus: 
I am here. I was here. 
They are here. You were here. 

Dwell particularly on the second person of the past tense: 
You were here. 

Repeat again and again until the children say almost un- 
consciously, “You were here.” 

Similar difficulty will be encountered in the third person 
singular with the contraction of “does not.” Have the children 
use the words “does not” in numerous sentences without contrac- 
tion, and finally the contraction “doesn’t.” ‘Have the class write 
very many such sentences. M. 

(To be continued.) 
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Geography Lesson on the Earth. 





A. SHAPE AND SIZE OF THE EaRTH. 


Of what is the earth composed? Rock, soil (disintegrated rock 
mixed with decayed animal and vegetable matter), and water. 

What shape is it? It is of a globular shape. 

By what is it surrounded? It is surrounded by the atmosphere. 

How do objects on its surface maintain their relative position ? 
By the attraction of gravitation. 

What shape does the earth seem to have as we look at it? 
It seems to have a flat shape. 

How do we know that it is not flat? When a ship is dis- 
appearing at the horizon, the upper part of the ship is still visible 
after the lower part passes out of sight. — The shadow of the earth 
on the moon is always circular. 

How great is the circumference of the earth? Approximately 
25,000 miles. , 

Why is it not the same whether we measure through the poles 
or around the equator? Because the earth is an oblate spheroid, 
bulging at the equator and slightly flattened at the poles. 

What is the distance straight through the earth, measuring 
through the center? Approximately 8,000 miles. 

What do we call this distance? The diameter of the earth. 


B. THE Motions oF THE EHaRTH. 

How does the earth move? It rotates or turns on its own axis. 
It also revolves around the sun. 

How long does it take the earth to turn around once on its 
axis? It takes 24 hours. 

What do you mean by the axis of the earth? An imaginary 
line passing through the center of the earth, around which the 
earth rotates. 

What are the poles? The ends of the axis. 

What are they called? The North Pole and the South Pole. 

Explain the meaning of equator. An imaginary line passing 
around the earth’s surface midway between the poles. 

How does the equator divide the earth? Into two equal halves. 

What do we call each of these halves? We call them hemi- 
spheres. 

What are the cardinal points of the compass? North, south, 
east, and west. 

Explain the meaning of these terms. We indicate the direc- 
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tion with them. “North” means towards the North Pole; “south,” 
towards the South Pole; “west,” towards the left, and “east,” 
towards the right if we face the North Pole. 

How may we tell direction? By the position of the North 
Star; by means of the sun, which is always south of us at noon; 
by the use of the compass. 

Which way: does the sun seem to move if we watch it? From 
east to west. 

Explain why this appears so. The earth rotates from west 
to east, hence the sun seems to be moving from east to west. 

Why have we night and day? All places on the surface of 
the earth are alternately in the sunlight, or in the shadow of the 
earth itself when they are on that side of the earth which is turned 
away from the sun. 





The Gymnasium at River Forest. 





DrEAR COLLEAGUES, — 

Your alma mater is accredited as a normal college and as 
a junior college. This accreditation was given with the under- 
standing that a chemical and a physical laboratory be installed. 
Synod has appropriated the necessary money for the equipment. 
But in the college buildings there is no room fitted for a laboratory 
except the room now used for the training-school, which is in every 
respect just the room needed for a laboratory. We have therefore 
planned to include in the gymnasium building rooms for the 
training-school. This would save several thousands of dollars 
which would have to be spent if a separate building were to be 
erected for the training-school. The laboratories should be installed 
as soon as possible, for we have no guarantee that we shall keep . 
the accreditation if the laboratories are not installed. If the 
accreditation be once lost, it will be difficult to get it again. What 
the accreditation has meant and will mean for our graduates, you 
all realize. The need of rooms for the laboratories is one reason 
for the gymnasium drive at this time. Will you not give this 
matter earnest thought and consideration? From our alumni must 
come a great part of the funds for the new gymnasium. Some 
of the colleagues have already sent in sums of $25 to $50 collected 
by their schoolchildren or by their young people’s societies. One 
young people’s society gave an entertainment and sent the proceeds. 
If all or most of our alumni would get to work, it would be an 
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easy matter to raise thousands of dollars. Where there is a will, 
there will be found a way. Your alma mater needs your help! 
With sincere regards, 
THE GYMNASIUM COMMITTEE: 
EK. KoeH er. 
O. RuscuH. 
E. H. ENGELBRECHT. 








Vermifdtes. 





Woher der Name ,,Fibel”? Jean Paul erzahlt von einem 
Vogeljteller, dejjen altejter Sohn Reftor einer Schule war. Diejer 
fchictte einmal jeinen jiingeren Bruder Gotthelf gum Bfarrer, um 
ifm einen redenden Star 3u iiberbringen, bei weldjent Anlajje von 
dem Bediirfniffe eine Whe-Buches gefproden wurde. Gotthelf ver- 
folgte diefen Gedanfen und rubte nidjt eher, al8 bi3 e3 ihm gelungen 
war, da8 nad) ifm benannte, {pater jehr beriihmt gewordene jadhfijde 
Wbe-Bud im Drucf herausgeben gu lajfen. Der Name der Vogel- 
ftellerfamilie war aber ,,%ibel” und fomit da3 neue Abc-Budh von 
Sibel. — So weit die Sdylle Jean Pauls. Die Entwicdlungsgejdhidte 
der Elementarbiidher fennt nun Gotthelf Fibel nicht etwa nur als 
erdidtete, fondern al8 hijtorijde Perjfon, denn er gilt alS BVerfaffer 
der , Bienrodijden Fibel”. Das VBiidhlein made viel von fich reden, 
und fo fam e8, dag de3 BVerfafjers Name haufig fiir fein Werk ge- 
nannt wurde. MXuf dieje Weije wurde der Cigenname jum Gattungs- 
namen, und heute denft wohl niemand mehr bei dem Worte ,,Fibel” 
an den Sohn de2 BVogelhandler3, fondern nur an da$ elementare 
Refebuch. (Saus- u. Bauernfreund.) 

Visiting the Sick Scholar. — A sick scholar should be 
visited. No excuse will answer for the neglect of this duty. The 
angel is swift in his flight. Do not let his visit precede yours. 
As a rule, people send for a doctor when one of their children 
is taken sick; but the teacher is supposed to know it of himself. 
He has his daily record, and that shows the absence of the child. 
How mortifying it is to hear such words as these: “My Willie 
was sick for two weeks, and his teacher never came near him, 
although he has only a short distance to walk down the street”! 
There is no excuse for thus neglecting one of God’s little ones. 
Go to their bedside, drop a few words of love and sympathy, tell 
them some Bible-story, and say a short prayer for the little one. 
That service of love will never be forgotten. W. C. K. 
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Literarijdes. 


Select Songs for School and Home. Compiled by J. A. Theiss. With 
an Introduction on the Rudiments of Music by Karl Haase. Con- 
cordia Publishing House, St. Louis, Mo. Price, $1.50, postpaid. In- 
troductory prices on application. 

This is a collection of songs which in the opinion of the writer ought 
to be used in every, school. The name of the compiler, J. A. Theiss, already 
assures us that only the best has been selected and is offered in this 
collection, for Mr. Theiss is known to us as a composer of children’s songs 
of true childlike and musical character, as the composer of the songs in 
his collection entitled Christmas Cheer or Weihnachtsklaenge, and as com- 
poser of the Zwischenspiele. 

Select Songs contains easy and more difficult selections, in either one-, 
two-, or three-part arrangement (on the order of our Liederperlen), songs 
that are well known to us from the German, translated into English 
especially for this collection, songs with original English text, songs that 
have been written by masters of old, as well as by composers of to-day, 
some by the compiler himself. A glance at the contents of the book shows 
its great usefulness. Church-hymns have been given a prominent place. 
We find songs for all the church-festivals and for all occasions of the 
church-year. The secular songs include songs for the different seasons of 
the year, patriotic songs, songs for graduation, songs for games and 
finger plays, ete. 

A valuable addition to this collection are the eight pages of Rudi- 
ments of Music written by Prof. Karl Haase of our Normal School in 
Seward. These pages serve as a guide in elementary instruction in musi- 
cal notation. 

Select Songs contains XVI and 229 pages, about 6X9, and is bound 
in full cloth. M. L. 


Graded Memory Material for Lutheran Schools. By Herman Voigt. 
Published by the author. Price, 10 cts.; dozen, 96 cts., and postage. 
Order from Concordia Publishing House, St. Louis, Mo. 

This booklet contains all the work in religion which should be memo- 
rized by the pupils. To the teachers, as well as to the children using it, 
it will prove a valuable convenience, at the same time holding them to 
a good method in memorizing. Teachers in our schools would do well to 
send for a copy and examine it. M. 


DeS Pfarrers Kinder. Crgzahlung aus der Beit de3 Dreikigiahrigen Krieges 
bon Marg. Lenk Werlag von Yohannes Herrmann, Biwidau 
(Gachfen). Gchin gebunden. Preis: $1.50. Man beftelle durd das 
Concordia Publishing House, St. Louis, Mo. 

Die Verfaljerin ift allen ,Schulblatt”-Lefern als hodgefdhabte Bugend- 
foGriftitelerin befannt. Die vorliegende Gefdhicjte zeigt wiederum ihre foft- 
liche Darjtelungsgabe. E83 tritt uns darin entgegen ein rechtes Verjtandnis 
de8 findlicdjen Gemiites, echte, gefunde Frimmigteit wie auch eine flare Wuf- 
fafjung der Begebenheiten jener epodemadjenden, aber traurigen Beit des 
Dreipigiahrigen Krieges. BW. C. R. 








Ginfiihrung. — Correspondence. 883 


Sieben Heine GErzahlungen bon Marg. Lent und B. Mercator in 
neuen Umjdlagen mit bunten Ludwig-Ridter-Bildern. Preis per 
Heft: 10 Cts. 

Die Titel der Ergahlungen find: 5. ,Die Vemme.“ 8. ,Man bittet, 
ftart gu flingeln!“ 14. ,Die fleinen Meifterfanger.” 42. ,Das Zeitungs- 
find.” 44. ,Das Glidden von Karenbad.“ 45. ,DaZ ftille Kind.“ 
46. ,Dummerdjen.” Wlle diefe Ergahlungen offenbaren ein rechtes Ver- 
ftandnis einer glaubigen Rindedjeele und find durdhweht von einem chrift- 
iden Geift. Gn unferer Beit de3 fich mehr und mehr vollgiehenden 
Sprachentwedhjels ware e3 ein Segen, wenn wir eine folche englijdhe Sehrift- 
ftellerin Hatten, die fo frifd, fo pacend, jo anmutig und in fo gefund drift- 
Yichem Geijte ergahlen fonnte. W. C. K. 





Cinfihrung. 





Am 13. Gonnt. n. Trin. wurde Rand. Crwin H. Brunn als Lehrer 
an der Mittelflaffe der Schule der Taborgemeinde in Chicago eingefiihrt von 
P.Y. D. Rangerin. 


Correspondence. 





W. in O.—In the sentence: “Gold, silver, and copper are found in 
many of the Western States of our country,” the word many is used as 
an adjective pronoun. It is one of those adjectives that are used in this 
peculiar way. Of course, the word “States” is understood after the word 
“many,” and some teachers may diagram the sentence by supplying the 
understood word “States” after “many,” and making “many” a modifier 
of “States” understood. 

In the sentence, “He broke his arm,” the word “his,” while a pronoun, 
has a peculiar use in the sentence. It is used as an adjective, and in the 
diagram is added to “arm” under the line. Yet it remains a pronoun. 
When explaining the difficulty, the fact may be illustrated by telling the 
children that one can drive a nail with a large stone; yet the stone is 
not a hammer although it is used as a hammer. It remains a stone. We 
find this true with many words in the language. There is often a distinct 
difference between the character of the word and its use. 

In, “Washington was elected president,” some teachers might rule that 
“president” is the object of “was elected.” However, this use is at once 
negatived when we recall that “was elected” is a passive verb phrase, and 
passive verb phrases are never followed by an object. The object of 
a passive verb phrase is the subject of the sentence. 

The difficulty in the use of the word is due to the peculiar construc- 
tion. If we change to the active form, the sentence is: “The people elected 
Washington president.” The analysis is the following: Subject, “people” ; 
predicate, “elected”; object, “Washington”; “president” is objective com- 
plement. 
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But the objective complement is always a modifier of the object, as it 
completes the sense of the sentence. This is not very clear in the sentence 
in question, but we can readily see this from analagous cases. In the 
sentence, “He called this room his den,” evidently there is little sense in 
saying, “He called this room,” as the sense becomes clear only with the 
additional word “den.” As “den” completes the sense when added to the 
object, its technical grammatical term is objective complement. There 
are many verbs which require this peculiar construction; as, make, call, 
choose, elect, name, etc., all of them having the idea of “making.” When 
verbs are used in this way in the sense of “making” or bringing about 
something by means of the verb, they are often called “factitive” verbs 
from the Latin facere, to make. The whole predicate in the sentence, 
“The people elected Washington president,” is really “elected president,” 
and the sentence, when so rearranged, would be, “The people elected presi- 
dent Washington.” 

Now for the conclusion. If it is agreed that “president” is the ob- 
jective complement, and modifies the object “Washington” (all gramma- 
rians agree to this), it is clear that, when we change the sentence to the 
passive form, the objective complement still retains its modifying value 
toward the object “Washington,” although this is now the subject. It is 
used with the value of a predicate complement, merely completing the 
verb “was made.” A diagram will probably show this more clearly: — 


People || elected | Washington eee (active) 
fae 
Washington || was elected \. president (passive) 


I * 


This can be more clearly shown if we use the peculiar construction 
as adjective. For example: — 








We made the stick straight. 
The stick was made straight. 


We || made | stick \ straight (active ) 
l | * 
Stick || was made \ straight (passive) 


“Straight” in the active sentence is used as the objective complement 
of “stick.” In the passive sense it is again used as the complement, modi- 
fying the subject as predicate adjective. 

Of course, a difficulty presents itself when we examine the verb. It 
does not seem to be an incomplete verb such as is, was, were, has been, 
seem, appear, etc., and therefore we may conclude that it cannot be fol- 
lowed by a predicate adjective or a predicate noun. Yet the peculiar 
predicate, requiring an adjective or a noun to complete the sense, is really 
in such cases an incomplete verb, just as “is” is incomplete and requires 
adjectives, nouns, etc., to give sense. 

The final conclusion must be that in the sentence, “Washington was 
elected president,” “president” is used with the value of a complement, or, 
as some grammarians term it, predicate noun. 











